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Many scholars are trying to devise more effective methods of teaching English
conversation to Japanese students than the ones presently employed at various
educational institutions. Some scholars believe that their own methods are the
best. It is true, however, that no one has yet been successful in formulating one
method which is significantly better than the others. Much more work is necessary
in this field. No one can truly say that his method is the best.
The purpose of this paper is to direct our eyes to the affective domain of
educational learning process. At most schools, technical aspects of language learning
are stressed, neglecting the personality of the students and the humanistic aspects.
Unless the feelings and values of the students are considered in conjunction with
the mechanics of teaching and learning, we can never be very effective in teaching
English conversation to Japanese students. What is necessary is an interest in the
students and a commitment to the task of teaching.
Paul and Happie Byers say,
Talk and reading and writing can serve the communication requirements of
science, technology, and elaborate civilization-building, but talk alone
cannot engender interpersonal warmth, openness, or intimacy. The growing
feeling of alienation in our society will not be dispelled by teaching people
better language skills. 1
These scholars are not denying the importance of learning a new language. They
are trying to point out the danger of relying to much on superficial language ability
alone to live effectively in our society.
Motivation
Let us now consider the reasons why students study English. Many students
come to English language departments because they are interested in the language.
This sounds reasonable because a significant portion of the time is spent on studying
English at English language departments. If we look deeper ~into the reasons, we
can see that they are multifold.
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Many different factors are intertwined to produce what seems to be the motive of
the students in studying English. Some students, for example, are motivated
because they are captivated by the cultural aspects of the target country. Many
Japanese adolescents nowadays are extremely interested in the lifestyle of the
American counterparts. They feel elated by dressing and behaving like American
high school and college students. Other students are attracted by the open, casual,
and democratic atmosphere of the country and its people. By actually coming into
contact with charming and friendly Americans, Japanese students see in them
qualities they would like to internalize. In other words, some Japanese students
wish to become like the Americans. This becomes a very strong motive in studying
English.
Gardner et al. stress the importance of affect in learning a second language.
They say,
An integrative motive reflects a strong motive to learn the language of
another cultural group because of a desire to communicate with members
of that community. Implicit in this definition is a positive affect toward
that community. The focus, however, is on wanting to communicate
directly with valued members of the second language community. In the
extreme case, it might be suggested that the individual wants actually to
become a member of that group······. 2
There are, of course, students who enter college hoping to become proficient in
English without having a strong and deep motive. These students believe that by
simply attending classes, they will automatically become able to speak English.
Still other students come to college pressured by their parents or peers. Although
these students are small in number, we must account for their presence.
No matter what the reasons are for coming to college, once we accept them as
students, we must do our best to assist the students in actualizing their full
potential.
We must admit that not everyone is gifted equally in learning a second language.
It is true that uniform progress in English proficiency for everyone is difficult to
achieve. There are fast learners as well as slow learners. How, then, can we
conduct classes so that everyone will benefit from the presence of other students?
One way to effectively motivate the students is to encourage group work. When
students are occasionally allowed to work in groups, they will begin to realize that
they are not the only ones who have difficulty or concerns in certain areas and will
begin to identify with each other. At the same time, students who are more com-
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petent in one area than others will take the initiative in tasks which require that
certain ability. Everyone will cooperate to produce the finished product and each
one will feel that she has contributed something to the group.
Class Atmosphere
The atmosphere of the whole class becomes important in order for the group
members to work freely without unnecessary pressure. Spodek says:
She must create an atmosphere in the classroom in which children gain a
sense of trust. The teacher helps the child feel secure as a learner and a
person, guides him in making decisions, and provides a rich environment
for learning. 3
Leland Howe and Mary Howe also point out the importance of climate that
reduces tension among the students. They write:
As we visited and observed personalized classrooms, the first thing that
was evident upon entering was that the climate was relaxed, friendly, and
cooperative. Teachers and students felt good about themselves and what
they were doing. They were supportive of each other, freely offering and
accepting each other's help and encouragement. Interpersonal competition
was absent from the classroom: students respected each other's differences;
the emphasis was on helping each person grow and achieve his or her full
potential, regardless of the capabilities and performance of others. 4
Student-Teacher Relationship
The personality of the teacher, his beliefs and how he interacts with the
students have great influence on the self-concept of the students which affect their
performance in class. Teachers cannot be satisfied just by coming to class and giving
lectures. Spodek stresses this point when he says:
The use of oneself in carrying out the purposes of education includes
professional competency, but it goes beyond that. It requires that the teacher's
total self, the personal side as well as the professional side, be involved in
the educational process. Developing ways of relating to and interacting with
people is an important part of becoming a teacher. 5
If we truly wish to become involved and work for the students, we must be able
to act natually without pretending or putting on a facade. Only teachers who are
mature emotionally and spiritually as well as intellectually, can conduct classes
which will be beneficial to the students and the teachers themselves.
Abraham Maslow summarizes the qualities of a mature teacher:
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Our teacher-subjects b~haved in a very unneurotic way simply by interpreting
the whole situation differently, i. e., as a pleasant collaboration rather than
as a clash of wills, of authority, of dignity, etc. The replacement of
artificial dignity-which is easily and inevitably threatened-with the
natural simplicity which is not easily threatened; the giving up of the
attempt to be omniscient and omnipotent; the ab3ence of student-threatening
authoritarianism, the refusal to regard the students as competing with each
other or with the teacher; the refusal to assum~ the "professor" stereotype
and the insistence on remaining as realistically human as, say a plumber
or a carpenter; all of these created a classroom atmosphere in which
suspicion, wariness, defensiveness, hostility, and anxiety disappeared. 6
We can clearly see that teachers must become involved in the educational
process by leaving behind personal interests and honor which are sought after by
many worldly scholars. Teaching of English conversation must not be considered
as a simple physical behavior. It is not something anyone can do just by learning
the skills. Teaching must not only be a way of life but an art. Many educators
stop short of this goal and remain spiritually alienated from the students.
In order to teach English conversation, we must get involved in the education
of the whole person. Without knowing the students individually as unique persons,
we cannot say that we are really teaching. Empathic relationships between the
teachers and students are absolutely necessary.
How can we get to know the students-their feelings, beliefs, and ideas?
Many educators fail to grasp the heart of the students b~cause they are insecure in
relating to the students on the feeling level. They do not know how to deal wi th
the spontaneous expression of feelings by the students. The students are just as
human as any teacher and are capable of laughing and crying. Teachers must
occasionally encourage the students to honestly talk ab:mt how they feel at the
moment in class. The students must not be threatened in any way to express their
opinions and ideas. It is important to avoid giving advice and evaluation whenever
possible.
Other teachers are ineffective as educators of the whole person because they are
task orientated rather than person orientated. This means that these teachers are
more concerned about accomplishing a certain task in a given time than in the
students as persons. They do not care how the students are feeling. A student,
for instance, may be worried about her health. Can we expect this student
to concentrate in class ? We can easily see that students who are concerned ab::mt
things other than the class material do not have much in reserve to concentrate on
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their studies. Unless the teachers are willing to take their time to help these
students lighten their burden, there cannot be true education. The teachers,
therefore, need to spend as much time as possible with the students. It is imperative
for the teachers to participate in the extracurricular activities of the school because
through these activities, teachers gain insight into the personality of the students.
Conclusion
Teacher's beliefs about students and education are manifested in his behavior
whether he is conscious or not. Teachers must realize that students are extremely
sensitive to the values teachers cherish. The influence teachers have on their
students is greater than anyone can imagine. Therefore, teachers must be engaged
in the educational process with their whole heart and mind, simultaneously creating
a warm and understanding atmosphere. English conversation classes should not be
limited to the teaching of mechanical skills but should also serve the spiritual
needs of the students through authentic communication.
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